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The goal of my inquiry is to examine the complexities of 

peer education dialogue manifest through the discourse of 

occupational health group discussion in workers' centers 

(Bobo, 2009; Cho et al, 2007; Choudry et al, 2009; Fine, 

2006; Mayo, 1999; Zanoni et al, 2006).  To uncover the 

capabilities of peer educators, a variant of community 

health workers, in developing language practices, I am 

conducting a case study of the impact of Spanish 

language varieties in participatory safety training.  More 

than Training: Workers’ Rights Centers Empowering 

Hazard Awareness and Response, is a NIOSH-funded 

translational, and CPBR partnership between 

investigators at the University of Illinois at Chicago, 

School of Public Health, and community-based workers’ 

centers designed to provide OSHA 10 hour construction 

training in Spanish to participants of workers’ centers 

(UIC, 2010).  The three year project is based on a 

program developed by New Labor, a workers’ center in 

New Brunswick, NJ, and the Occupational Training, and 

Education Consortium of Rutgers University, funded by 

CPWR, the Center for Construction Research and 

Training.  Their collaboration demonstrated that worker 

leaders could be trained to lead participatory OSHA 10 

hour training in Spanish in collaboration with OSHA 

authorized trainers, and that members of workers’ centers 

gained skills, capacities, and the OSHA 10 hour 

construction card for their efforts (Williams et al, 2010).  

The More than Training project seeks to show how the 

approach developed in New Jersey will transfer to 

workers’ centers in other parts of the US and that an 

evaluation design could measure what participants 

learned, and how they used the skills they gained after the 

training session. I will utilize the Fidelity of Implementation 

(FOI) framework (Century, Rudnick, & Freeman, 2010) to 

analyze both the structural, and instructional critical 

components that relate to the worker trainer role leading 

discussion in Spanish language occupational health 

sessions.  Priority structural-educative critical components 

related to the dialogic development of content knowledge 

in worker trainers; instructional-pedagogical critical 

components are teacher facilitation of participant 

discussion, participant risk taking, and assessment.  

Structural Critical 

Components 

Instructional Critical 

Components 

Procedural Educative Pedagogical Student 

Engagement 

(Century, Rudnick, & Freeman, 2010, p. 205.) 

My methods of inquiry are to interview 10 worker 

trainers, organizers, OSHA authorized trainers, and 

researchers who are bilingual Spanish/English speakers 

about their use or observation of Spanish in the training 

sessions.   I am particularly interested in how dialogue 

may have been impacted and the language practices 

they used to promote discussion (Philips, 2004).  

Through constant comparative thematic analysis of the 

interviews coded via FOI priorities, I will gain 

understanding about how worker leaders learn to guide 

informal discussion, called charlas in Spanish (Charmaz, 

2003; Glaser, 1965; Portelli, 1991).  I received ethical 

review from the UIC IRB: Protocol number 2010-0445. 

Authorized OSHA Trainer 1 

Workers’ Center Organizer 3 

Worker Trainer 4 

Researcher 2 

Total 10 

Results 
The following themes emerged from the interviews 

related to the FOI framework: 
Structural-Educative (Facilitator Content Knowledge) 

“We live this experience.” Exchange of knowledge 

and practices. 

Position in front of the room, “You 

should know, you are in front.”-

explaining differently the second time. 

“I never stop to 

learning—I am learning 

with the people.” 

(unexpected—“Waking up” leaders.) 

Instructional-Pedagogical (Facilitating/Relations) 

Respect and generosity: “Got 

to watch out for each other—

we are building the same 

building.” 

Using common language and 

finding the commonalities in 

participants. 

Enabling the flow of the 

session to continue. 

Personal stories: balancing 

reassurance of participant and 

skill in closing; “Make it a little 

short, sometimes a little hard.” 

“Sometimes we learn more from workers, sometimes we are 

supposed to get control.” 

(unexpected—Paying attention, looking at expressions, “You 

can tell who is invested in workers’ centers ‘speak.’”) 

Instructional-Pedagogical (Risk Taking) 

Participants raising doubt 

and describing different 

approaches to work. 

Not afraid to ask questions 

about risks and considering 

costs; “We know the risk of 

working.” 

Participants need to see 

something before they can 

do something. 

Workers need to prepare 

themselves—sharing 

consequences as prevention. 

(unexpected-- Presenting options, then “You can do what 

you like.”) 

Instructional-Pedagogical (Assessment/Evaluation) 

“Your question is this?” “You are right, but we are 

right too.” 

Participants worked it out 

themselves. 

Self reflection on language 

use to level power. 

Hear their answers from others. 

(unexpected—“If the teacher gives me a good answer.”—

counters discourse of initiate, response and evaluate (IRE) 

(in Cazden, 2001). 

Worker leaders, workers’ center organizers, authorized 

trainers, and researchers reflected on the dialogue 

created in the construction safety sessions and 

showed that as facilitators they are providing content 

knowledge and practices, learning from participants, 

and managing the discourse of engaged participants.  

The facilitators create a space for critique in the ways 

they establish relations, offer risk taking, and 

encourage participant assessment (Borg & Mayo, 

2006; Tuhiwai Smith, 1999).  Following the flow of the 

small group activity method, in opening facilitators 

establish order (regulate), in small group chats or 

charlas participants control of turn taking, and 

experience trust (resonate, relations), in the report 

back participants, and facilitators hear responses to 

problem posing (recursion), in evaluation of responses 

the group matches and contrasts responses using 

voice from disciplinary, and experiential knowledge 

(reduce, rigor), and in closing the facilitators integrate 

discussion with the take home messages of the 

activity, called summary points (richness) (Bakhtin, 

1981; Doll, 1993; Schubert, 1986; Zanoni, 2008).  The 

culturally relevant curriculum processes presented 

here provide an evidence base for methods that can be 

developed, and described in future participatory inquiry 

to address occupational health inequities of immigrant 

construction workers in the US.   
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